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The boxes are to be shipped to two actors. The boxes will
determine which examiner they should be: They will contain
a card saying Examiner A or Examiner B. The actors should
rehearse with their respective boxes on their own or together
if they please. The following are the directions for the
examiners’ performance.



Setting up the boxes:

The boxes each contain a base and a tripod stand.

1. Please remove the base and affix it to the bottom of the case
using the enclosed wingnuts.




2. Remove and set up the tripod stand and place the pin in the
hole.

3. Affix the box on top of the stand and tighten.




Performance: Intelligence and 1.Q. Magic

Stage: The two examiners are to do their performance
standing next to one another, about 1 meter apart. The kits are
to be set up in advance and closed. The examiners will begin
offstage and will enter when cued.

Examiner A: If you are assigned the examiner A box, you are
Examiner A. You are the warm and friendly examiner. You
should be enthusiastic, make eye contact with members of the
audience, and you should smile throughout.

Examiner B: If you are assigned the examiner B box, you are
Examiner B. You are the cold and clinical examiner. Without
being unkind or overly robotic, you should maintain
emotional distance from your audience members, not make
eye contact or smile.?



Contents:

Examiner A Box:

Playing Card

Blocks

Cups antFBall ' R

Ball and Vase Puzzle




Examiner B Box:

-




Performance Text

Two examiners enter. They come to stand behind the
two magic kits. The magic kits are closed. The
examiners unlatch the kits and each remove a booklet,
closing the box again. The following procedure
should be tightly administered. It should not be rushed
but examiners should keep a steady pace.

Examiner A starts speaking first:
A

“Now, all of you know about testing. There are lots of
reasons for testing. But I think that the main reason
should be to give you a chance to find out all about your
skills; what you can do well so that you can work on your
own, and also to find out where you may need a little help.
That way, the teacher or some other person could help
you just where you need it and pretty soon you will be able
to move ahead on your own. That is called diagnostic
testing. And that is what I am going to do with you today.
[...] As some of you probably know, that means a test to
find out exactly what has to be done to really help you with

your work.



Now, I want you to know that this test has nothing to do
with your school grades. As a matter of fact, there are no
grades on this test. [...] Now, I want you to know that
almost nobody can do all the problems [...] and do them
correctly; the test is set up that way.” I just ask that you
do your best. Do you understand? Do you have any

questions?

Ok. Then we will begin.

B

“This will be a diagnostic test. It will not count towards
your school grades. No talking or copying from your

neighbors will be allowed.”* We will begin now.

A

Open the kit again and take out the three cups and
ball. Close the kit and place the cups in a row about
4cm apart on the surface of the kit. Holding the small
ball in your hand, say:

“Please, pay close attention. Look, I'm going to hide the
kitty and then see if you can find it again.



Place the ball under one of the cups.
Where is the kitty?”>

Wait 5 seconds, regardless of if you get a response,
say:

Good.

Place the ball under another one of the cups and then
ask:

Now, where is the Kitty?

Wait 5 seconds, regardless of if you get a response,
say:

Excellent. You are doing very well.
Place the ball under another the third one of the cups.
Slide the cups around of the surface of the kit to
exchange their positions, then ask:

Where is the kitty now?

Wait for 5 seconds again, regardless of if you get a
response, say:

Nice work.

Replace the cups into the kit and close the lid.



B

Open the kit and take out the three cups and ball.
Close the kit and place the cups in a row about 4cm
apart on the surface of the kit. Holding the small ball
in your hand, say:

Pay close attention. I'm going to hide the Kitty. See if you
can find it again.

Place the ball under one of the cups.
Where is the Kitty?

Wait 5 seconds, then nod. Place the ball under
another one of the cups and then ask:

Where is the Kitty?

Wait for 5 seconds then nod and then place the ball
under another the third one of the cups. Slide the cups
around of the surface of the kit to exchange their
positions.

Where is the Kitty?
Wait for 5 seconds again, regardless of if you get a

response, nod, and then replace the cups into the kit
and close the lid.



A

“Now, I will ask you to fill in the missing word. Keep the
answers to yourself.

Ready? Ok.
Reading from the booklet.
Brother is a boy, sisterisa .
As if the subject answered you.
Excellent!
Reading from the booklet.
In day it is light, at nightitis __ .”°
As if the subject answered you.
Very good.
Reading from the booklet.
“A point of a cane is blunt; the point of a knifeis __ .”’

As if the subject answered you.

Nice work.



“Fill in the missing word.

Reading the questions from the booklet.
Music is harmonious; noise is .

Wait a few beats and nod.

A person who talks a great deal is loquacious; one who has
little to say is .

Wait a few beats and nod.
Ability is native; education is .8

Wait a few beats and nod.

“Now, I am going to show you some pictures in which
there is a part missing.

Open the case.

Look at each picture carefully and tell me what is missing.
Hold up playing card.

Look at this picture. What important part is missing?”’

Wait a few beats and nod. Put the card away and hold
up the puzzle.

Now, what is missing in this one?



Wait a few beats and nod. Put the puzzle away and
hold up the thumb.

What part is missing?

Wait a few beats and nod. Put the thumb away. Close

the case.

A

You’re doing very well. We’re going to try something new
now. I am going to show you some pictures in which there
is a part missing.

Open the case.
Look at each picture carefully and tell me what is missing.

Hold up playing card.

Look at this picture, please. What important part is
missing?

Wait a few beats.
You see? The spade is missing. Now you get it.
Put the card away and hold up the puzzle.
Now, you try. What is missing in this one?

Wait a few beats.



I told you you could do it! Great job.

Put the puzzle away and hold up the thumb.
Last oﬁe like this, what part is missing?

Wait a few beats.
Good work.

Put the thumb away. Close the case.

B
Reading from the booklet.

“If I cut an apple in half, how many pieces will I have?”!°

A
Reading from the booklet.

“Barbara had 5 ribbons. She lost 1. How many did she
have left?”!!

Pausing a moment, and then:

Good.



B
Reading from the booklet.

“A mother sent her boy to the river to bring back exactly
2 pints of water. She gave him a 5-pint can and a 3-pint
can. Show me how the boy can measure out exactly 2 pints
of water using nothing but these two cans and not guessing
the amount. You should begin by filling the 5-pint can
first. Remember, you have a 5-pint can and a 3-pint can
and you must bring back exactly 2 pints of water.”!?

A

“These are getting harder, huh!”'3 Let’s keep trying.

Reading from the booklet.
“Give me three reasons why some people use typewriters
which cost so much when they could get pen and ink for a
few cents.”!*

Pausing.
Can you think of any more?

Pausing.

Great. “I like the way you kept trying on that one.” '



B
Reading from the booklet.

“Give me three reasons why a man who commits a serious
crime should be punished.”'®

A

Open up the kit and remove the ball and vase trick.
Close the case and do the trick on the kit’s surface.
(See appendix A for diagram of the trick.)

Here I have a very ordinary vase ... and inside it, a very
ordinary ball.

Lift the lid and tilt the vase slightly so the ball can be
seen by the audience. (Do not show the shell fixed in
place.)

The goal is simple: keep your eye on the ball. I will take
the ball out and put it in my pocket.

Take the ball out and put it in your pocket.
Close the vase with the lid again.
If I tap thelid ... just like this ... what happens to the ball?

Lift the lid without the plastic half so that the false ball
remains.

Good job! But if I reverse the gesture



Close the lid and tap it again and then lift the lid
together with the ball half, and surprisingly, the ball
has disappeared again.

... where is the ball now?!”

Take the ball out of your pocket, show it to the
audience:

Good!
Put it back in the vase and put the vase away in the
kit.
B

Open up the kit and remove the ball and vase trick.
Close the case and do the trick on the kit’s surface.

Pay attention.
Lift the lid and tilt the vase slightly so the ball can be
seen by the audience. (Do not show the shell fixed in
place.)

Keep your eyes on the ball.
Take the ball out and put it in your pocket.

Close the vase with the lid again.

Lift the lid without the plastic half so that the false ball
remains.



What happened to the ball?
Now, play attention again.

Place the lid back on the vase.

Lift the lid without the plastic half so that the false ball
remains.

Where is the ball?
Take the ball out of your pocket and place it back in
the vase and place the trick back in the kit.
A

Open your kit. Remove Cards 2&3 and box of blocks.
Close the box and put them on the surface of the lid.

I will show you a card. Can you make the pattern on this
card with these blocks?!'®

Show card 2. Then move blocks into matching pattern
of the card. Hold the blocks up in this pattern for
everyone to see:

Here. I’ll show you. (pausing) Again?
Show card 3. Move blocks into matching pattern of
the card. Hold the blocks up in this pattern for

everyone to see.

See. Just like this.



B
Open your kit. Remove Cards 2&3 and box of blocks.
Close the box and put them on the surface of the lid.
I will show you a card. Move these blocks so that they
make the pattern on this card.
Show card 2. Then move blocks into matching pattern
of the card. Hold the blocks up in this pattern for
everyone to see:
Try this one?
Show card 3. Move blocks into matching pattern of
the card. Hold the blocks up in this pattern for

everyone to see.

Ok.

A
You are doing very well. I know “you are afraid you never
do yourself justice on a test.”'” I understand. “I always do
lousy on these things,”?? But let’s keep going.
“Tell me.

Reading from the booklet.

What is the difference between a ... Fly and butterfly.



Pausing a moment, and then:
Yes, good.

Reading from the booklet.
A stone and egg?

Pausing a moment, and then:
Yes, yes.

Reading from the booklet.
Wood and glass?”?!

Pausing a moment, and then:
Aha.

Reading from the booklet.
Now, a rabbit and a duck?

Pausing a moment, and then:

Good try. “You’re probably just getting tired.”??



B
“Tell me. What is the principal difference between:
Reading from the booklet, pausing between questions.
Poverty and misery.”>’
“Work and play.

Optimist and pessimist.

Ability and achievement.”?*

A
You did very well today! Thank you for hanging in there.
It was a pleasure to meet you and I wish you the best of
luck with the rest of your day.
B
You have completed the test. Good day.
The examiners should return the booklets to their kits

and close the latches. They look at one another and leave the
stage at the same time.
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